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Aoba-Japan Bilingual Preschool Assessment Policy
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Assessment is integral to all teaching and learning. All IB schools are expected to
develop assessment procedures and methods of reporting that reflect the

philosophy and objectives of the programme.
The purpose of this document is to present:

our school philosophy on assessment, evaluation and reporting
a common definition for the terms assessment, evaluation and reporting

guidelines and procedures for assessment, evaluation and reporting

This document is based on current educational research, best practice and
assessment principles as outlined by the International Baccalaureate organization.
This document provides Aoba-Japan Bilingual Preschool with models of effective
assessment and reporting practices. In addition, it fulfills the standards, principles
and practices prescribed by the International Baccalaureate (IB). This document is

binding to all members of AJB faculty and administration.
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Principles of Assessment at AJB

AJB [CH(F B HMDIRR
The key principles of the IB PYP assessment are outlined below and form the
principles of assessment at AJB.

® Assessment is integral to planning, teaching and learning.

® The assessment system and assessment practices are made clear to
students and parents.
There is a balance between formative and summative assessment.
Opportunities for peer and self-assessment are planned for.

Opportunities for students to reflect on their own learning are planned for.

Students’ current knowledge and experience are assessed before embarking

on new learning.

Students are provided with feedback as a basis for future learning.

® Reporting to parents is meaningful.

® Assessment data is analyzed to provide information about the teaching and
learning, and the needs of individual students.

® Assessment is used to evaluate the effectiveness of the curriculum.
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Assessment at Aoba-Japan Bilingual Preschool
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Assessment is the measurement of what students know and can do. How and

when we evaluate students directly informs planning, teaching, and learning.

Effective assessment places students at the center of their learning by allowing



teachers to monitor student progress and adjust instruction to improve

achievement.

Teachers should provide a balanced variety of assessment tasks as well as
conducting teacher-led assessments. Students should be involved in meaningful
self and peer assessment, and should be aware of all assessment practices and
expectations before embarking on evaluative tasks. Students are also expected to
take ownership of their learning by being supported by the teacher in feedback

sessions and self-reflection activities to support their own learning needs.

Reporting to parents should be meaningful. Parents should be kept informed of
student progress, the assessment and evaluation systems and their role in
supporting student learning. Accurate assessment records and documentation are
kept on each student to inform all stakeholders of student progress and to guide

future academic goals.

Assessment is managed through an active partnership among students, teachers,
and parents/guardians. Clarity of expectations and good communication are shared

responsibilities.

FHE(E. EFEMNMIZEI D THD, AINTEDONEETDFET, LWD. EDKDICEHEZHE
IDINE FEBOFEEFEPEFOFNC, BEFEVODETHEIT ., NRFHMEC KO T,
HEFEFEOFUDESZIBEL. TNZE(CRDDIRDEIZHEISFZEL T, £iEeF
UDOARE(ICEEFET,



HEF RTINSO AOBNEFHADORDRE L. BENTE T izt T 2FH
BCY. BEOHNFHEZTDDTEFRL) S, FHEOTEREW X >z L TESHT
M EAREFHMICSMI NS TY, F/oEREE. FHmERE (CEDBOHIDERE T, £ COFH
DERMFFEEFHENEIF I DEDEM D THIARETYT ., BERFERFKICHULTIT«— RNy
D7E5Z. T, BEREFNBEEOFE-_—XZRDRDIF2ZELEFT, INS5ZREL
T, &£k E. BSOFBICA—FT—2vITZFDOEZERHENET,

REENDHADHES. BNZFH D EEKRDSHDEDTRINERDTEA. £EOFE
EY. FHlisE. €U CGHANEHEOFO(CH U TR DREIICDWVWT, REBCHSHSEL
FI. LEOFBES LSBROFBOT )L 22 CORRECBHMSEIDLHIC, —A—
ADEFEICH UCIEM/RFHlECER & ERNDERSNE T,

M. £ BE. RESMOEREQ/ — M —2vTZE0 TEDSNET . FHlHER
FIDFZARCT DL, FEFERBORBRIZII - —2 3> 2T I DT L.
(EfE. BB, REED) HBEDEETY,

The assessment component in our school’s curriculum is subdivided into three

closely related areas.

Assessing - how do we discover what the students know and have learned.
Recording — how we choose to collect, store and analyze data

Reporting — how we choose to communicate levels of performance and progress
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ここの部分は実際にクラス内で行われているのでしょうか？


i~ EEAMIEID., AZFATZDMNCDOWNT, EDKDICETDN?
k- ELOLDCT—HZEED. REL. DHIDIN?
RE—- EEONTA XD RXEEBDEENVE., EDOLSICIERADM?

Summative and Formative Assessment
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Aligned with both current research into best practices and IB’s own guidelines,

[1]

teachers use a range of formative and summative tasks.
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Formative Assessment
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Formative assessment represents the process of gathering, analyzing, interpreting
and using evidence to improve student learning. It is integrated into the curriculum
and woven into the daily learning process and is an integral part of instruction. It
provides teachers and students with information about how learning is progressing.

It helps the teacher to plan the next stage of learning.

Formative assessments occur continuously and include structured and spur-of-the-
moment observations that are recorded and filed; collections of work samples; use
of performance and process-focused activities and projects; forms of selected
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response and open-ended tasks. This evidence of learning can be kept in portfolios
which in turn can be used by students and teachers to reflect on, summarize, and
evaluate student progress. Recording and documentation of this learning should be
objective and based on evidence that may include videos, photos, audio and

graphic representation of the children’s actions and understandings.

Formative assessment promotes deep understanding of knowledge and skills by

careful consideration of the types of assignment given.

Peer assessment requires a very safe and collaborative learning environment and
should only be attempted sparingly and after a period of training and discussion

with the class.

Formative assessment involves providing students with descriptive feedback as
they learn.

This provides students with an understanding of what they are doing well, links to
classroom learning, and gives specific input on how to reach the next step in the
learning progression.

Teachers will provide students frequent and descriptive feedback on formative

tasks that aims to improve performance.

The feedback given should provide incentives for improvement and should be
positive in tone, providing encouragement, positive feedback as well as

constructive critique.
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Windows ユーザー
ここ日本語おかしいですね。
以下でどうでしょうか。
形成的評価は、継続的に行われ、以下の整理された瞬間瞬間の記録や資料のファイルを含みます。「生徒の作品事例集；パフォーマンスと学びの過程に焦点を当てた活動・プロジェクト；選択された反応とオープン・エンドな課題」



ERECEZAD T — BN\ I EREOHEORRZMEEL ., FEESEARRZA. BRZ
S5X. ZaBGHET SARBHRREZSONETI .

Summative Assessment
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Summative assessment occurs at the end of a teaching and learning cycle when
students are given the opportunity to demonstrate what they know and can do by
applying their knowledge in new and authentic contexts. Summative assessments
are a means to gauge, at a particular point in time, student learning relative to the
pre-defined criteria communicated to students prior to and during formative
assessment. Although the information gleaned from this type of assessment is

important, it can only help in evaluating certain aspects of the learning process.

The timing, type, scope and format of each summative task should be clearly
communicated to the students ahead of time, and rubrics, examples and practice

assessments should be distributed and discussed.

IEREHE(E. FEERLUVFBBEORREBETERELE I EENBDOEIAHZ.
L <HDBEAIAI(new and authentic contexts)(CX U CEAEIT D &(CLD. BSH
AZFV, AN TETD2ONERIMREIRDET . HIBENFHEE. HDFEDRFRCHS T
D, FOEDSNICFHARE(CH T DERDFUZEETDHETT . TOMEEEE, ALY
FHECHNT, ERFCHSETNTVRTNIIRD FEA. COBOFHEI TSN DIBRITE
ETIN EFEOFBEEDFEDREDHZHATDEDTY.
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Conferencing and Reporting

s & RS

Reporting on assessment at JCQ includes communicating what students know,
understand and can do. It describes the progress of the students’ learning,
identifies areas for growth, and contributes to the efficacy of the programme.
Reporting to parents, students and teachers occurs through conferences, portfolios

and reports.

Assessment without feedback is merely judgment; feedback is the component of
assessment that lets us interpret the judgment and improve our work. Reporting is
perhaps the most public aspect of a school’s assessment policy, and as such needs
careful consideration in order to provide clear information that is useful to students
and parents. Reporting may take many forms including conferences and written

reports.

Effective reporting should:
® involve parents, students and teachers as partners
® reflect what the school community values

® be comprehensive, honest, fair and credible
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® be clear and understandable to all parties
® allow teachers to incorporate what they learn during the reporting process

into their future teaching and assessment practice.
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The purpose of conferences is to share information between teachers, students and
parents.
( P 51 Making the PYP happen: A curriculum framework for international primary
education (2009)).
At AJB we encourage a variety of conferences throughout the year

1. Parent teacher conferences (once a year)

2. Three way conferences (once a year)

3. Student led conferences (once a year)

HaXOBHE, HE, BRE. REEMT. BReHEISTETI. (P59PYPDDLDH
73 Y)FBEDHDOEREE N VF15 LD (2016))
AJB T3, FRIZEL CEHRLERZEMET .
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2 =EmEx (FC1E)

3 EEF8m# (FIC1E)

Three-way Conferences

=Hma%

Three-way conferences involve the student, parents and teacher. Students discuss
their learning and understanding with their parents and teacher, who are
responsible for supporting the student through this process. Students are
responsible for reflecting upon work samples they have chosen to share, that have

been previously selected with guidance and support from the teacher and could be
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from the student’s portfolio. The student, parents and the teacher collaborate to
establish and identify the student’s strengths and areas for improvement. This may
lead to the setting of new goals, with all determining how they can support the
achievement of the goals. The teacher is an integral part of the process and takes
notes of the discussion. These notes may then be used in the written report. All of

the participants must understand the format and their roles prior to the conference.

=BERICE. &£ REE. BIUBENSIMUFT. @HXTE. EFENBBDDZEARLS
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Portfolios as an Assessment Tool

FHEY —ILEULTDR—RITAUA

Schools have a responsibility to show evidence of student learning. As an example,
portfolios are one method of collecting and storing information that can be used to

document and assess student progress and achievement.



A portfolio is a record of students’ involvement in learning which is designed to
demonstrate success, growth, higher-order thinking, creativity, assessment
strategies and reflection. A portfolio is a celebration of an active mind at work. It
provides a picture of each student’s progress and development over a period of

time both as individual and group learners.

Evidence of learning in a portfolio should be from a range of experiences and
curriculum areas. The portfolio is used to show the development of knowledge,
conceptual understanding, transdisciplinary skills, attitudes and the attributes of
the learner profile over a period of time. It may also be used to document student
action. Portfolio entries should document both the process of learning and the
product, including images and evidence of students in the process of constructing
meaning. It can be used as a tool for assessment and reporting purposes for
students, parents, teachers and administrators.

Making the PYP Happen: A curriculum framework for international schools 2009.

P50
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Assessment for EAL Students

E A L E£HENDFHT

AJB students have a variety of levels of language competency and are provided
additional language support dependent on their English literacy level to ensure
access to the curriculum. In order to extensively support students’ English literacy
and pre-literacy learning, phonics program is implemented in daily curriculum.
Assessment for EAL students will be modified to reflect their learning needs and

experiences.

AJB DETEF. SFBENDLANILNZHKRTT . ARODYUF I SACHELTNSAIC,
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Adopted: August 2016

Reviewed: April 2019

1
[ ] Descriptions of research-based best practices may be found in Marzano, R., What Works in Schools:
Translating Research into Action (2003) and Wiggins, G. and McTighe, J., Understanding by Design (2004).

1B guidelines are described in IBO, The Middle Years Programme: From Principles into Practice (2014); IBO, The
Diploma Programme: From Principles into Practice (2009); and IBO, Diploma Programme Assessment: Principles

and Practice (2004) and Making the PYP Happen: A curriculum framework for International Education (2009)
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