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1.Philosophy of assessment

A-JB's philosophy of assessment is grounded in the belief that assessment is an integral part
of the learning process. We believe that assessment should be ongoing, authentic, and
meaningful, and should be closely connected to the curriculum and instruction. The goal of
assessment at A-JB is to gather data that will inform instruction and help guide the steps in
learning.

We recognize each student is unique and that they learn at different rates and in different
ways. Therefore, we use a variety of assessment methods to gather data on student
understanding and progress, including formal and informal assessments, observations,
interviews, self-assessments, and written work.

We also believe that students should be active participants in the assessment process. We
encourage students to take ownership of their learning and to use self-assessment and
reflection to evaluate their own progress and set goals for future learning.
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2.What “assessment” means

“Assessment” refers to the ongoing process of gathering and analyzing data to measure
student understanding and progress towards learning goals. It is a measurement of what
students know, understand, and can do. This includes a variety of formal and informal
methods, such as observations, interviews, self-assessments, and written work, and is used
to inform instruction and guide next steps in learning.

A-JB emphasizes the use of authentic and meaningful assessments that are
age-appropriate, closely connected to the curriculum, and reflect the program's focus on
inquiry-based learning.
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3.What to assess: the purpose of
assessment

At A-JB, the focus of assessment is on the process of learning rather than the outcome. This
means that it is important to assess what young students are learning and how they are
learning rather than just evaluating their final product or performance.

Teachers continuously assess students’ progress in inquiry skills, conceptual understanding,
approaches to learning, demonstration of learner profile attributes, ability to take action and
have agency, and overall developmental progress.
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a. Inquiry skills

Assessment at A-JB recognizes the importance of monitoring and documenting the process
of inquiry. Through careful observation of the inquiry process, teachers monitor students’
ability to make connections across subjects and to apply skills to construct new knowledge.
When monitoring and documenting student learning, the teacher considers:

the nature of students’ inquiry over time—observing for depth and breadth
students’ awareness that authentic challenges require solutions based on the
integration of knowledge that spans and connects different subjects
how students demonstrate and develop subject knowledge
how students apply their conceptual understandings to further their inquiries
successfully

e how students demonstrate and develop the approaches to learning



how students demonstrate both independence and an ability to learn collaboratively.
(Learning and teaching, p74)
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b. Conceptual understanding

Assessing conceptual understandings focus on how concepts are recalled, explained,
applied and transferred through a range of learning experiences. Progress in conceptual
understandings is evident when:

the use of abstract concepts increases

connections are made between multiple concepts to explore the central idea
understandings are transferred to more complex contexts

actions are informed and taken based on existing and new understandings of the
central idea

Students increase their depth of understanding through adding to, expanding on, testing and
adjusting their ideas. Strategies to support conceptual understandings include the following:

Increase wait time strategy for students to answer questions so they can move
beyond factual understanding to make connections and discuss deeper
understandings®.

Encourage students to use and add to concept maps to show connections and
relationships between concepts.

Use exit cards strategy for students to list their understandings of the concepts and
questions they may still have.

Use the bus stop strategy to post concepts around the learning space. Students
individually or collaboratively record, challenge, expand or add their ideas using
symbols or words as they move around the “bus stops”.

Provide opportunities for students to think in pairs or small groups to encourage
deeper discussions.

Ask open-ended questions: For example, “What do you think?”, “How could you
change the issue?”, “What other alternatives are there?”.



(Learning and teaching, p75)
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c. Approaches to learning (ATL)

Beyond the skills of literacy and numeracy, there is a range of interrelated approaches to
learning that are transferable across contexts. These skills support purposeful inquiry and
set the foundations for lifelong learning. The development of these skills is frequently
identified in education literature as crucial in supporting students to effectively learn and
succeed inside and outside of school, (Trilling and Fadel 2009, Wagner 2014). The five
interrelated approaches to learning are thinking skills, communication skills, research skills,
self-management skills, and social skills. (Learning and teaching, p.27)
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d. Demonstration of learner profile attributes

The learner profile supports students in developing international-mindedness and in taking
action for positive change. Exercising their agency, students take ownership of their learning,
express their ideas and opinions, and reflect on their development of the learner profile
attributes. Students have a range of opportunities to develop, demonstrate and reinforce
attributes of the learner profile in the daily life of the learning community. For example,

as part of the school curriculum, through interactions in a variety of learning spaces, through
school events, and at home and in the wider community. (The learner, p.23)
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e. Action and agency

Agency refers to an individual's ability to take initiative and take responsibility for their own
learning and development. Students with agency are able to direct their learning and
develop a strong sense of identity and self-belief. Action, the core of student agency, is
integral to the PYP learning process and the development of international-mindedness. PYP
action is authentic, meaningful, mindful, responsible, and responsive, and can take various
forms, such as a change in attitude, a plan for action in the future, a demonstration of
responsibility or respect, or engagement in school or community decision-making.
(Summarized from The Learner, p.1-5 and 29-37)
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f. Developmental progress (milestones)

Assessment at A-JB also covers developmental growth areas such as Socio Emotional,
Physical, Language, Cognitive, Literacy, Mathematics, and English Language Acquisition
(ELA). Based on ongoing observations and note taking, teachers record and report on each
student’s development through written reports.
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4.When to assess: the different types of
assessment
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a. At the beginning of the unit: Pre-assessment

A pre-assessment is an evaluation that is conducted before a new unit of inquiry begins. It
is used to determine what students already know and understand about a subject and to
identify any gaps in their knowledge and understanding.

For young children, pre-assessment might involve activities that allow the teacher to observe
and interact with the students to get a sense of their interests, abilities, and activate prior
knowledge. This could involve open-ended questions, small group discussions, or hands-on
activities and learning centers that allow the students to explore and discover new concepts
and materials on their own.

The purpose of pre-assessment in the PYP is to tailor the teaching and learning process to
the individual needs and abilities of each student. By identifying what students already know
and what they need to learn, teachers can design instruction that is more targeted and
effective, and can better support the learning and development of each student.
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b. Throughout the unit: Ongoing assessment

Also known as formative assessment or assessment for learning, ongoing assessment is
the process of gathering information about student learning and understanding. It is an
ongoing process that occurs throughout the learning cycle or unit of inquiry.

Ongoing assessment is focused on the process of learning and helps teachers understand
what students know, what they are struggling with, and what they need to learn next. Its goal
is to inform teaching and promote learning. It is an ongoing process that helps teachers
make adjustments to their teaching approach and provides students with timely feedback on
their progress.

Ongoing assessment is an important part of the programme, as it helps teachers understand
the unique needs and abilities of their students and tailor their teaching approach to meet
those needs.
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c. At the end of the unit: Unit wrap-up

Also known as summative assessment or assessment of learning, a unit wrap-up is the
process of evaluating student learning at the end of a unit of inquiry. It is used to determine
what students have learned and how well they have achieved the learning objectives of the
unit. A unit wrap-up is often more formal than an ongoing assessment.

It is important to remember that a unit wrap-up may not be required for every unit of inquiry
and, in any case, should be just one part of the overall assessment process and should be
used in combination with ongoing assessment to get a complete picture of student learning.
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5.How to assess: strategies to assess young
students' at A-JB

The same assessment tasks and strategies may be utilized in pre-assessment, ongoing
assessment, and unit wrap-up, but at various points throughout the unit of inquiry. Some
examples of strategies used at A-JB include:

1. Observation: Observing the students during activities and discussions related to the
central idea. Taking notes on their participation, questions, and comments.

2. Portfolios: Creating a portfolio for each student that includes their work and
reflections related to the central idea. Reviewing the portfolios regularly to see how
the students' understanding is developing over time.

3. Discussion: Having one-on-one or small group discussions with the students about
the central idea. Asking open-ended questions to encourage them to share their
thoughts and understanding.

4. Drawings or art projects: Having the students create drawings or art projects
related to the central idea to show their understanding and share their ideas with
others.

5. Student self-assessment: Encouraging the students to reflect on their own learning
and understanding of the central idea Simple tools like a thumb-up/thumb-down or a
smiley face/frowny face can be used to help them self-assess.

6. Role-play: Encouraging the students to act out scenarios related to the central idea,
such as a baby growing into a toddler or a child starting school for the first time.

7. Games: Using games as a fun and engaging way to assess understanding. For
example, a matching game where the students have to match pictures of babies and
adults or a memory game where they have to remember the order of events in the
life cycle of a butterfly.



8.

10.

Classroom display: Creating a class display that showcases the students' learning
and understanding of the central idea. This could include their drawings, art projects,
writing, or any other materials related to the unit.

Interactive book: Creating an interactive book with the students that includes
pictures and labels related to the central idea.

Home connections: Encouraging the students to share their learning with their
families and have them report back on any discussions or activities they do at home
related to the central idea, in order to see how the students are applying their
learning in a different context and get a sense of their overall understanding.
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6.Reporting on learning

Reporting on learning informs the learning community and reflects the question,
“‘How well are we doing?” It describes the progress and achievement of the students’
learning, identifies areas for growth, and contributes to the efficacy of the
programme.

At A-JB, reporting learning happens in different ways:

Parent-teacher conferences (PTC)

Three-way conferences

Student-led conferences (Celebration of Learning)
Written reports

Portfolio as an assessment tool

* Because each campus operates in different contexts, the styles of reporting may
vary.
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a. Parent-teacher conferences

The parent-teacher conferences (PTC) are designed to give the parents information about
the student’s progress, development and needs, and about the school’'s programme.



Teachers should take this opportunity to gather background information, to answer the
parents’ questions, to address their concerns, and to help define their role in the learning
process. The parents should take the opportunity to provide the teacher with the cultural
context of the student’s learning. (Making the PYP happen: A curriculum framework for
international primary education, p.52)
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b. Three-way conferences

Three-way conferences involve the student, parents and teacher. Students discuss their
learning and understanding with their parents and teacher, who are responsible for
supporting the student through this process. Students are responsible for reflecting upon
work samples they have chosen to share, that have been previously selected with guidance
and support from the teacher and could be from the student’s portfolio. The student, parents
and the teacher collaborate to establish and identify the student’s strengths and areas for
improvement. This may lead to the setting of new goals, with all determining how they can
support the achievement of the goals. The teacher is an integral part of the process and
takes notes of the discussion. These notes may then be used in the written report. All of the
participants must understand the format and their roles prior to the conference. (Making the
PYP happen: A curriculum framework for international primary education, p.52)
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c. Student-led conferences

Student-led conferences involve the student and the parent. The students are responsible
for leading the conference, and also take responsibility for their learning by sharing the
process with their parents. It may involve students demonstrating their understanding
through a variety of different learning situations. There may be several conferences taking



place simultaneously. The conference will involve the students discussing and reflecting
upon samples of work that they have previously chosen to share with their parents. These
samples have been previously selected with guidance and support from the teacher, and
could be from the student's portfolio. The student identifies strengths and areas for
improvement. It enables parents to gain a clear insight into the kind of work their child is
doing and offers an opportunity for them to discuss it with their child. The conferences must
be carefully prepared, and time must be set aside for the students to practise their
presentations. The format of this conference will depend on the age of the student and all of
the participants must understand the format and their roles prior to the conference. (Making
the PYP happen: A curriculum framework for international primary education, p.52)
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d. Written reports

Written reports provide a summary of a student's progress and are used by students,
parents, and the school to identify areas of strength and areas for improvement.

Unit report

The unit report is a report given to students and their families at the conclusion of each unit.
It demonstrates the progress and development of the student throughout the unit, as well as
the abilities and knowledge that they have gained. This report includes:

The student’s understanding of the central idea,
The student’s progress towards the learner profile attributes identified in the unit
planners,

e The student’s progress in approaches to learning identified in the unit planners.

Developmental progress report

The Developmental Progress Report is a document completed twice a year that tracks the
progress of students in relation to specific developmental milestones outlined in the school's
curriculum. It covers developmental growth areas such as Socio Emotional, Physical,
Cognitive, Mathematics, Language, and Literacy.
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e. Portfolios as an assessment tool

Schools have a responsibility to show evidence of student learning. As an example,
portfolios are one method of collecting and storing information that can be used to document
and assess student progress and achievement.

A portfolio is a record of students’ involvement in learning which is designed to demonstrate
success, growth, higher-order thinking, creativity, assessment strategies and reflection. A
portfolio is a celebration of an active mind at work. It provides a picture of each student’s
progress and development over a period of time both as individual and group learners. It
enables students to reflect with teachers, parents and peers in order to identify their
strengths and growth as well as areas for improvement, and then to set individual goals and
establish teaching and learning plans.

Evidence of learning in a portfolio should be from a range of experiences and curriculum
areas. The portfolio is used to show the development of knowledge, conceptual
understanding, transdisciplinary skills, attitudes and the attributes of the learner profile over
a period of time. It may also be used to document student action. Portfolio entries should
document both the process of learning and the product, including images and evidence of
students in the process of constructing meaning. It can be used as a tool for assessment
and reporting purposes for students, parents, teachers and administrators. (Making the PYP
happen: A curriculum framework for international primary education, p.50)

At A-JB, digital and physical portfolios may be used.
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7.Communication and Review Process

Communicating the policy to the school community

Communicating this policy to the school community is an essential aspect of ensuring that
everyone is aware of the expectations and guidelines set by the school. The school will use
various methods to communicate the policy, including distributing information to students,
teachers, and parents through newsletters, emails, and meetings. Additionally, the school
will occasionally hold information sessions for parents to provide an overview of the policy
and answer any questions they may have. The school will also have the policy displayed on
the school's website and available for parents to access at any time.

Review process

This policy will be reviewed every 3 years to ensure that it is up-to-date and relevant to the
current needs of the school community. The review process will involve input from students,
teachers, and parents to ensure that all perspectives are taken into consideration. The
school will also consider any changes in legislation or best practices in education when
reviewing the policy. The review process will be an ongoing process, with regular updates to
the school community on the progress and any changes that have been made.
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Adopted: 2016
Last reviewed: 2023
Next review: 2026

Note
In this document, the English version shall always prevail in the event of any discrepancy or inconsistency

between the English version and its Japanese translation.

This policy was completed in 2016 with input and review from the A-JB community and revised during the school
year 2022-2023. The next review is to take place during the school year 2025-2026.
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